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INTRODUCTION:  Reedley College (RC), an associate degree-granting institution of State Center Community College District (SCCCD), is located in the small, rural community of Reedley in Fresno County, California, 30 miles southeast of the city of Fresno. Fall 2009 enrollment was 6,991 of which Hispanics comprised a significant 60 percent 
(4,208).  Declared majors by students are split almost evenly between academic and career-technical fields of study.    Community Served: The rural sections of Fresno County include many small communities with large numbers of farm worker families who are predominantly Spanish speaking – these are the communities served by Reedley College.  Middle and high schools in these small rural communities are often 90 percent Hispanic with 70 percent qualifying as low-income.  Data from City-Data.com, states that
	in 2009, 21.2 percent of the city of Reedley’s residents lived at or below poverty level, while two adjacent rural communities,   Orange Cove and Parlier, both suffer poverty levels of 44.5 percent and 36 percent - compared to the State average of 14.2 percent. 
   
	The Mission of Reedley College is to offer an accessible student-centered learning environment

that provides high quality learning opportunities.


Eighty-eight percent of service area adult population has not completed a bachelor’s degree.  Among those who have a degree, the majority are employed by educational institutions.
  
Accreditation and Affiliation:  RC is fully accredited by the Western Association of Schools and Colleges (WASC) and governed by the State Center Community District (SCCCD). 

Dr. Barbara Hioco, serving her sixth year as Reedley College President, led the planning for this grant application which seeks Title V funding to support critical strengthening institution initiatives in a time of dire fiscal crises and cascading budget cuts mandated from Sacramento.

	Reedley College Student Ethnicity


	
	Fall 08
	Spring 09
	Fall 09

	Hispanic
	59%
	3,810
	60%
	3,865
	60%
	  4,208

	African American
	2%
	154
	2%
	153
	2%
	    173

	Am. Indian/ Alaskan Native
	1%
	52
	1%
	50
	1%
	      46

	Asian/Pac Islander 
	5%
	306
	5%
	299
	5%
	    345

	Race/ethnicity unknown
	9%
	611
	11%
	687
	10%
	    679

	White
	23%
	1,510
	22%
	1,436
	22%
	   1,540

	Totals
	100%     
	6,458
	100%   6,490   
	100%       6,991


Programs Offered:  Reedley College offers 35 associate degrees, 65 vocational certificates and prepares students for transfer. In 2008-2009, RC awarded 696 associate degrees and 206 vocational certificates.
 RC programs and courses are organized into three divisions:  1) Agriculture, Natural Resources, Business and Industrial Technology; 2) Fine Arts, Social and Behavioral Sciences, Composition, Literature, Reading, Speech and Foreign Languages; and 3) Math, Science, Engineering, Physical Education, Child Development and Health.  

Faculty:  Among the greatest strengths of Reedley are its faculty and staff who have consistently been highly rated by students. RC has 150 full time equivalent instructional faculty including librarians, counselors, nurse, and program coordinators.  The faculty to student ratio at Reedley College is 1 to 16.5
.    
Comprehensive Development Plan

Analysis Process by Major Constituencies:  A Title V team, informed by a broad base of input from constituencies and planning processes, coordinated development of this application: 

	Primary Resources:  Strategic Plans 2008-2010; Accreditation Self Study 2005; Learning Outcomes Assessment; State Center Community College Fact Book; Student Success Committee Goals and Objectives; Plans and Guidelines for the Review of Instructional and Non-instructional Programs and Administrative Offices.

	(1) Recurring cyclical planning at RC is directed by the Strategic Planning Committee

	(2) A review of activities of campus committees which resulted in a strengths, weaknesses, opportunities, and threats (SWOT) analysis. These reviews helped lead to the selection of the activities, goals and objectives of this Title V proposal

	(3) 75 faculty, staff, students and administrators participated in a two-year institutional self-study in preparation for most recent accreditation review – which provided substantial input for this application

	(4) Student Success/Basic Skills Committees for technical programs embrace a wide variety of best practices; they advised on curriculum and support services for the instructional planning processes 

	(5) The Strategic Planning Committee and the Accreditation Team used the self-study findings and accreditation recommendations, together with input from external scans of demographic and economic trends, K-12 districts, business/community focus group reports and student opinion survey results to inform performance improvement processes  

	(6) RC Title V Application Development Team met on a weekly basis from March through June to review the aforementioned documents

	Title V Application Development Team

	Eileen Apperson-Williams; Student Learning
        Outcomes and Program Review Coordinator

Diana Banuelos; Dir., Funded Programs

Marilyn Behringer; Vice Pres. Instruction

Stephanie Curry; Librarian

Lore Dobusch; Counselor 

Michelle Johnson; Coord. of Inst. Research

Adelfa Lorenzano; Student Activities Coordinator

Lori Levine; Coordinator, Student Success 
	Felisa Meter; ESL Faculty

David Nippolt; ESL Faculty
Linda Reither; Learning Specialist

Michelle Stricker; STEM Counselor

Laurie Tidyman-Jones; Counselor

Tom West; Dean of Instruction/Basic Skills
Michael White; VP Student Services
Input from Students and Alumni 

Ad Hoc: Barbara Hioco; President


STRENGTHS, WEAKNESSES AND PROBLEMS
	Strengths of Academic Programs & Services

	Quality Faculty:  RC faculty have strong credentials to provide quality education.  86% have earned master’s degrees in their disciplines and another 12% have an earned doctorate.
 

	Transferability of credit to baccalaureate degree programs: Via signed transfer agreements students can complete all lower-division general education requirements for both the University of California and the California State University systems.

	Student Support Services including: 1) First-Year Experience (FYE) programs that provide orientation and guidance study courses to increase student success; 2) Writing and Math Centers and tutoring support; 3) Early Alert.

	Distance Education Program:  Students may complete 98% of courses required for an associate of arts degree in the Reedley College/Fresno City College (FCC) Joint Online Program.

	Strong Commitment to Collaborative Outreach Services:  Upward Bound and Upward Bound Math and Science programs. Parents receive college-related materials that help students become college-ready. All sites participate in “Registration To Go” (RTG), whereby students can apply and register for classes without leaving the high school campus.

	Weaknesses Contributing to Academic Problem  

	Academic & Services Weaknesses
	Responses in Title V

	Disconnect between Access and Success has inadvertently left many first time Hispanic college students ill-prepared for college level work and readiness.
	Develop a K-16 Bridge, an online project partnering with area high schools where students will learn about what it takes to be college ready along with learning about careers opportunities.

	No Commitment to Career Goals has negatively affected the number of AA/AS degrees and certificates of completion for Hispanic students.
	 In a quality, renovated and centrally located facilities, RC will establish a comprehensive and staffed Career Center, a new major and permanent resource for the College and the rural Latino communities it serves.
Hiring and institutionalization of a Career Counselor Specialist to work with college faculty and students in disseminating information about careers and career educational pathways;  also outreach to high schools to provide career information.   

	Limited Exposure to Career Opportunities for Hispanic students, especially those in rural communities, means limited opportunities to explore a wide range of professional careers.
	

	Minimal Exposure to Higher Education has translated into low rates of Hispanic students achieving Transfer Readiness; lower than any other ethnic group at Reedley College.
	Implementation of the Alianza de Transferencia (Transfer Alliance Program), created to connect RC students and their families to further the transfer goals of Hispanic students. This program will be placed in the Transfer Center along with hiring and institutionalization of a part-time bilingual Transfer Counselor.

	Academically Under Prepared to Succeed in College Level Courses has resulted in low retention rates among Hispanic students their first year.
	Creation and implementation of Freshman Academic Success Team (FAST) Program.  This program is to provide new student orientations geared towards Hispanic students/families; mentorship, counselor assessment, learning style assessment and coordinator of services in Student Success Centers (math, writing, and tutorial).  

	Contributing Factors from Progression to Completion of Hispanic Students at RC that will be addressed in Title V by new programs listed above and detailed in Activity.

	· Hispanic students are the least likely to enroll full time at the college.

	· Excessive course withdrawals during the semester by Hispanic students have negatively impacted college success and completion rates.

	· Majority of Hispanic students enter with poor academic foundations, limited self-awareness, ineffective study strategies and learning skills.

	· Hispanic students are less likely than their four-year counterparts to apply for financial aid.

	· Hispanic families tend to fail to understand the time demands that college courses places on them and the opportunities that higher education offers. 


	Major Academic Problem
	Too few Hispanic students complete required course work to earn an AA/AS degree and/or achieve Transfer Readiness within three years 


Disconnect between Access and Success: Counselors in area high schools inform students about their opportunity to enroll at a community college but do not provide enough information to prepare students for college level work.  Students arrive with several negative factors, i.e. lack of preparedness and understanding the purpose of a community college education. Students misinterpret their high school diploma as meaning that they are college ready while in fact many are still at basic levels of English and math.  RC needs to create partnerships with area high schools to assist them in preparing their students on what it really means to be ready for college. 

Poor educational goals and weak commitment to achieve goals negatively affects AA/AS completion rates: California Community Colleges were created to admit any student capable of benefiting from instruction. However this access, as mentioned before, does not translating into degree completions or transfer options for RC Hispanic students. Fewer than 50 percent of Hispanic students achieve any of their academic goals within six years, transfer, or earn an AA/AS or certificate at RC.  
Based on a survey of RC counselors, only one-in-eight Hispanic students know their educational goals. This is a common problem caused by rural isolation and lack of knowledge about the variety of career opportunities available to students. RC Hispanic students who were committed to their educational goal and attended at least half-time (6+ units) throughout their enrollment had higher rates of semester to semester retention (67 percent) and completion (35 percent) as compared to those who completed less than 6 units, for whom the completion rate is 29 percent.  Research has confirmed the importance of students’ goals as a defining factor in achievement for degree seekers
. RC Hispanic students who stated a goal of completing a certificate, degree, or intention to transfer were more likely to actually complete their coursework than students who indicated non-completion goals, i.e. educational development or increased job skills.
Limited Exposure to Career Opportunities: Reedley is in a rural agricultural community located in the heart of California’s San Joaquin Valley. This region, unlike more urban and developed parts of California, does not attract a variety of industries or industry sectors that lead to career opportunities. Hispanic students, especially those in rural communities, have been provided limited opportunities to explore a wide range of professional careers, and therefore do not visualize the connection between various fields of study and the careers to which they are linked. According to RC’s Counseling Center, Hispanic students are far more likely to choose educational programs that will lead them to familiar, hands-on occupations.  Unless Hispanic students begin receiving exposure to career opportunities along with the guidance and encouragement to pursue them, they will continue to pursue safe and predictable vocational coursework rather than maximize their potential talents in four-year degree programs leading to professional careers. Currently, RC has both the Career Center and the Transfer Center located in a small room in the back of the Counseling Center.  There is limited access to computers, career assessments, and transfer information. The overall structure of the room limits staffs’ ability to help students learn about careers and baccalaureate institutions.  In this Title V project, major renovations will be made to both Centers.

Minimal Exposure to Higher Education has Negatively Impacted Transfer Readiness:  Transfer rate by ethnicity provides some interesting information about Reedley College. While the Hispanic population clearly accounts for the largest ethnic group at the College (60 percent), it only accounts for 42 percent of all transfer students. Additionally, the White/non-Hispanic group represents 23 percent of the total student body, but accounts for 38 percent of the total transfer students. During the 2007-2008 academic year, about 10 percent of RC’s student body transferred to a CSU or UC, about average for community colleges.
RC is the only public higher education institution in the community, and as a result college counselors and academic advisors have observed that Hispanic students do not understand the culture of higher education. Because their family members, neighbors, and friends have little or no experience with college, Hispanic students have few role models. For many Hispanic students, their first day of classes marks the first time they have ever set foot on a college campus. Lack of exposure to higher education can present significant barriers to Hispanic students’ success. They are unable to navigate the college bureaucracy and do not understand basic college policies and procedures like registration, adding and dropping courses, finals schedules, etc. Those who are aware of counseling services at the college are often incapable of self-monitoring or anticipating academic difficulties until they are in a crisis; by then there is little counselors can do to remedy situations. Without comprehensive guidance and counseling to help adjust to the higher education environment, Hispanic students will continue to struggle in a system they do not understand.
	Comparison of Retention Rates Between RC Hispanic and 

White and Asian Students 

Fall 2006 – Spring 2009

	Population
	Retention Rate

	Hispanic
	29%

	White and Asian
	34%

	CA Community College State-wide
	55%

	Source:  SCCCD, 2009.  California Community College System Chancellor’s Office, 2009.



Students Academic Under-Preparedness to Succeed in College Level Courses has Resulted in Low Retention Rates Among Hispanic Students:  Hispanic students at RC are retained at a far lower rate over a three year period than the overall student population enrolled in California’s Community College System.   As illustrated in the adjacent table, 29 percent of Hispanic students were retained at RC as measured over a three year period as compared to 55 percent of students state-wide.  
This reflects a difference of 26 percentage points.  Hispanic students at Reedley College frequently take much longer to graduate or transfer than their non-eligible peers. Hispanic students’ graduation and transfer rates fall significantly below Whites and Asian students.  
In Fall 2009, 93 percent (2,532) of Hispanic students entered RC below college level in English, math, and/or critical thinking skills.  Only one-quarter of Hispanic students initially enrolled in a reading development course ever enroll in a transfer level English class and only 1 out of 10 students enrolling in basic math courses ever enroll in transferable math courses.                               
As an open admissions college, RC enrolls students with a wide range of skill levels. In Fall 2008, 90 percent of incoming Hispanic students who took RC placement tests placed into remedial mathematics, 93 percent placed into remedial reading, and 95 percent placed into remedial writing courses. Clearly, overcrowded classrooms, grade inflation, and low teacher expectations in high school have a profound impact on students’ preparation for college, leaving them ill-equipped to handle the academic demands.  
Least Likely to Enroll Full-Time:  In Fall 2008, only 26 percent of Hispanic students were enrolled full-time. Full-time enrollment declined in relation to students’ age and was lower for Hispanics and African Americans at RC compared with White and Asian students. Enrollment patterns are shown to correlate with successful outcomes.  Students’ who enroll full time at a community college have higher rates of retention, transfer and degree completion
. RC students are less likely to enroll full-time because of family and economic obligations, seen especially in large Hispanic communities.  


Excessive Course Withdrawals: Dropping courses has a negative impact on postsecondary success and completion rates
. Withdrawing from or repeating 20 percent or more of a student’s courses has been shown to decrease the likelihood of degree completion by nearly half
. On average, RC’s Hispanic students drop nearly 22 percent of their courses
.  Younger students tended to drop more of their courses than older students, and Hispanic and African American students drop more often than White and Asian students. Students who drop less than 20 percent of their courses were about four times more likely to complete their educational goals
.
Poor Study Habits:  Counselors and instructors report that a vast majority of Hispanic students enter RC with poor academic foundations, limited self-awareness, ineffective study strategies and learning skills, and poor self-esteem
.  National studies indicate that high school grade point average, well developed study skills, completion of preparatory curriculum, college admissions test scores, students’ self-assessment and motivation, and students’ ability to identify with the campus environment are highly correlated with college persistence.  

Poor Financial Literacy Skills:  RC Hispanic students are less likely than their four-year counterparts to complete the Free Application for Federal Student Aid. During the 2007-8 academic year, 62 percent of Pell Grant-eligible students at RC applied for federal financial aid, while 76.8 percent of eligible students at public four-year institutions did so.

Difficult Cultural Factors: In their educational pursuits, RC Hispanic students frequently receive little support from their families. Hispanic students have reported to RC counselors and faculty that their parents fail to understand the time demands that college courses places on them, especially the amount of study time that students must devote to their courses outside the classroom in order to succeed in the classroom and compete with their peers. Hispanic students face a unique situation in regards to transferring because of their strong ties to family and their reluctance to leave home to pursue higher education
. Because of discomfort in venturing beyond the realm of their current experiences, they often cannot envision life away from their families and therefore seek occupations in the Reedley community. Further complicating this issue, many parents are fearful of their children going away to college or leaving the area upon completion of a degree and place great pressure on students to prevent them from leaving home. 

RC Upward Bound program staff members have found this same barrier to be true of their participants. Even with extensive travel to colleges and universities in California, over half of the Upward Bound Program graduating seniors with the intention of transferring outside the area still stay within 30 miles of their respective communities. Without providing a comprehensive college enrollment and transfer program that includes both Hispanic students and their parents it will be difficult to keep the momentum of transferring outside the area a reality. 

INSTITUTIONAL MANAGMENT 
	Strengths of Institutional Management 

	Institutional Integrity:  In policy and in practice, RC is a model of institutional integrity.  Faculty have academic freedom protected by Board policy and are afforded an environment on campus that contributes to a positive teaching and learning community.

	Shared Decision Making:  RC has a strong history of utilizing a consultative process for decision-making known as “shared governance” which assures input from constituencies. The College Counsel include representatives from the Academic, Classified and Student Senates.

	Faculty-Driven Strategic Planning Processes:  Strategic planning subcommittees have been in place since 1991. The strategic planning committee at RC is led by the Vice President of Instruction and a faculty member, along with “action team” leaders.

	Experienced Management Teams:  RC’s management team has years of experience, and most began their careers in the college classroom, thus giving them an appreciation of the needs and challenges of teaching.  


	Library Weaknesses Contributing to Problem Which Are Addresses by Title V

	Weaknesses
	Responses in Title V

	Library is deficient in providing access to technology for students to use for research projects and writing assignments.
	In addition to other initiatives taken at RC to strengthen the library, Title V will provide forty laptop loans to be used in the library for student use. This service will allow students access to technology and library resources.

	The library has insufficient staff available to assist students in their research projects.  RC library is under-staffed compared to peer institutions and standards.
	The hire of a Bibliographic Instruction (BL) Librarian who will (a) provide workshops to Hispanic students to learn skills to effectively locate, selects, and evaluate information; and (b) assist students develop research skills, partner with full and part-time faculty to implement library instruction as part of the curriculum.

	Library instructional strategy not incorporated into developmental courses. 
	Best practices present the library resource center as a partner in responding to needs of developmental level students.   RC will work to implement this model.

	Strengthening RC Library Accreditation Standard II.C.  
	Development and implementation strategies addressing the above three listed Library weaknesses address the library standards of accreditation.


	Major Institutional Management Problem
	Limitations in the College’s library including limited technology, marginal levels of research assistance to students, weak support for developmental level students and understaffing are impeding quality implementation of accreditation standards and student success.


Library limited ability to provide access to technology: 
The Library only has 15 laptops that students are able to check out to use in the library for internet access and research.  Our students are low-income and most do not have their own laptops, and many do not have computers or internet access at home.  
Library has limited staff to help students with research:  Stephanie Curry, RC Librarian, stated that often RC students cannot distinguish between web pages and databases that contain scholarly journals and other publications. Students need personalized or small group instruction to become more familiar with information that is provided by the library.


Library needs to respond to the needs of developmental/freshman Hispanic students: Basic library skills are fundamental for student success at the college level. Integrating the library with academic success courses is particularly appropriate, since research shows a relationship between frequency of library use and the development of effective study skills
. As documented through the resources and dialog of California's Basic Skills Initiative and Community College Libraries (2009), the State's community college libraries are increasingly involved in working with under prepared college students. Their efforts show positive results toward student success and support communications among library colleagues involved in similar work on other campuses is increasingly coordinated.
  RC Library currently does not have an effective instructional strategy incorporated into developmental reading, developmental writing, and academic success courses. More importantly libraries can play an important role with basic skills students which could involve new and emerging technologies. 
Address Accreditation Standards.    RC will use Title V funds to strengthen the library.
Standard II-C. Library and Learning Support Services requires that: 

“Library and other learning support services for students are sufficient to support the institution’s instructional programs and intellectual, aesthetic, and cultural activities in whatever format and wherever they are offered. Such services include library services and collections, tutoring, learning centers, computer laboratories, and learning technology development and training. The institution provides access and training to students so that library and other learning support services may be used effectively and efficiently......
”
	Strengths of Fiscal Stability

	Maximization of Resources:  RC attempts to use staff, time, space and money effectively to insure that resources are well spent.  Program reviews, cabinet meetings, and administrative meetings all work to coordinate and maximize resources.

	Conservative fiscal management: Given fluctuating levels of state support and slow economic growth in the RC service region, the RC administrative team, with the leadership of the SCCCD Trustees, continues to follow prudent fiscal policy. 

	College is proactive in seeking external funding:  RC has been successful in obtaining external funding from public grants and private sources to enhance and augment services offered to students.


	Underlying Fiscal Stability Problem
	Decreasing resources in a time of increasing student need and rising costs, exacerbated by attrition.


CA community colleges are being asked to carve deep into budgets and students are facing increased costs in tuition and fees at the time they can least afford them.   The expensive revolving door of open enrollment exacerbates the fiscal emergency by allowing students to take classes in which they are not prepared to succeed.  Conservatively estimating, 100 RC students each year drop out who could be retained with improved services. Over 5 years this equates to $2.28 million in lost revenues.
  
	A few of the many positive impacts grant will have on Fiscal Stability  

	· Activities proposed for funding will contribute to stemming attrition and repeated classes.

· One-time funding will be used to leverage and implement permanent change to strengthen the college’s completion rates, increasing cost benefits for students, their families, the college and the region.


GOALS OF THE INSTITUTION
	 Institutional Goals 

Goals Related to Title V from 2008-2011 RC Strategic Plan  and College Goals

	Related to Academic Programs and Services Strategies in Title V Proposal

A. Establish, maintain and enhance partnerships with educational institutions for students to successfully transition from high school to the college and from the college to other postsecondary institutions. 
B. Communicate information about college programs, services, activities, successes, etc. to the community in an ongoing and consistent manner.
C. Increase diversity by providing opportunities for involvement in social enrichment and cultural activities both on and off campus.
D. Offer instructional programs that provide basic skills, transfer preparation, workforce preparation and lifelong learning opportunities to meet the needs of students and the community. 
E. Establish a baseline to order to improve courses and programs through the analysis of multiple measures.
F. Evaluate the variety of methods and delivery systems used to facilitate instruction.
G. Provide broad-based instructional support is provided through technology, Tutorial Services, Writing Center, and library services that meet the diverse needs of its students.
H. Provide an educational planning process that provides students with the necessary tools and skills to identify, plan, implement, and achieve their goals. 
I. Improve financial aid services and student access by developing, implementing, and refining procedures and processes resulting in increased FAFSA applications, student access to financial aid, federal work study allocations and bilingual outreach activities and implement electronic disbursement of financial aid funds to students.
Related to Institutional Management Strategies in Title V Proposal
J. Provide access to current technology that prepares students for their future educational and career endeavors.

K. Provide current technology to support effective teaching and efficient work environments, including the necessary resources for staff. 
Related to Fiscal Strategies in Title V Proposal
L. Maintain a stable financial environment. Seek to acquire enough financial resources to support the College’s directions, goals, and objectives. 


	Title V Project Goals

Finalized by Title V Committee & Review Process 
	Responds to Problems 

	Academic Program Goals for Quality Improvement
1. Increase Hispanic students graduation, certificate completion and retention rates.
	Problems 1,2,3

	2. Improve communication between college and high schools to assist Hispanic students prepare for college level work.
	Problems 1, 3



	3. Provide career information to rural, isolated Hispanic students both at college and high school levels.
	Problems 1,2,3

	4. Develop and integrate a new Alianza de Transferencia (Transfer Alliance Program) to connect RC students and their families to actualize their transfer goals.
	Problems 1, 3



	5. Improve the Financial Literacy of Hispanic students both at college and high school levels. 
	Problems 1, 3



	Institutional Management Goals for Institutional Effectiveness

6. Strengthen RC Library capacity to meet WASC recommendations for accreditation with a high quality response.
	Problem 2

	7. Improve access to technology in the Library for students to be able to do research.
	Problems 1, 2

	8. Build up the staff that is available to assist students in the Library to access databases and research information. 
	Problems 1, 2

	9. Connect the Library to Basic Skills Hispanic students in improving their knowledge about the Library and how to utilize its features.
	Problems 1,2,3

	Fiscal Stability Goals for Best Use of Scare Resources

10. Improve cost-effectiveness of programs and services.
	Problem 1,2,3



	11. Decrease revenue loss resulting from attrition and course repetitions.
	Problem 1,2,3


	Five-Year Title V Institutional Objectives

Annual Benchmarks Provided in Activity Objectives


	Objective 1.  Degrees Earned by Hispanic Students:   By June 2015, RC outcome data will indicate that the number of Associate of Arts and Associate of Science degrees earned by Hispanic students has increased by 20% over Spring 2009 baselines.
Degrees and Certificates Earned by Hispanic Students

Associate of Arts

Associate of Science

2009

Baselines

131  (23% of all degrees)

88 (15.4% of degrees)

2015 Targets

157 (+20%) AA degrees;  30% of AA degrees will be Hispanic students
106 (+20%) AS degrees; 22% of AS degrees will be Hispanic students


	Objective 2.  Hispanic Students Transfer-Ready:  By 2015, the number of Hispanic students reaching 'Transfer Ready' status will have increased by 20% over the Spring 2009 baseline.  

	Transfer Ready Defined as:   Student has successfully completed a transfer-level math and English course and have successfully completed 60 UC/CSU transferable units with a GPA of 2.00 or higher in transferable courses.
Spring 2009 Baseline Data: 105 Hispanic students from a Fall 2006 first time student cohort completed all requirements by Spring 2009 to be considered transfer ready out of a possible 1,496.    Of these 105 Hispanic students, 39 (37%) were male and 67 (63%) female. 

Spring 2015 Target: A minimum of 126 Hispanic students will annually be Transfer-Ready.


Plan for Institutionalizing New Practices and Improvements

A tremendous amount of research, analyses, and collaboration went into this proposal to assure that the new initiatives to be begun with this grant are designed both for success and to create improvements to the College which will be institutionalized – woven into the fabric of the college community - at the end of the five years.             Dr. Barbara Hioco, Reedley College President
Project Designed for Post-Grant Continuation:  Strengthened community and school linkages will create lasting bridges to sustain improved college readiness of Hispanic Students.   Remodeled facilities for strengthened Career and Transfer Centers will serve students and the community at least into the next decade.  Two new cohort programs to improve retention and goal completion -   FAST (Freshman Academic Success Team) Track to Success Program and Alianza de Transferencia (Transfer Alliance Program) - will become part of the fabric of Reedley College.  The Library's strengthened staffing to support the acquisition of library research  skills by first generation and Hispanic college students will be permanent, and college-wide emphases in faculty and staff development will make a lasting impact, as will the increase in computer for student use.
Analysis of Recurring Costs:  Three new positions will be continued post-grant: full-time Career Counselor, part-time Transfer Counselor, and part-time Librarian.   President Hioco and the Executive Cabinet have committed to continuing these positions post-grant.   
	Recurring Costs:  Total = $138,999/Year +  inflation and step increases
· Continuing salary and benefits for new permanent Career Counselor $66,443 + cost of living and step increases alternate years
· Continuing salary for new permanent part-time Transfer Counselor $36,278 + cost of living and step increases alternate years
· Continuing salary for new permanent part-time Bibliographic Instruction Librarian $36,278 + cost of living and step increases alternate years


What is the Anticipated Source of Monies to Fund Recurring Costs? Additional FTES alone will easily offset the $138,999 (State allocation is $4,565/FTES x only 30 students).  However, additional 'downstream revenues" will be generated by the increased retention triggered by new programs: FAST (Freshman Academic Success Team) and Alianza de Transferenica (Transfer Alliance Program).  
How do we know that these programs will produce additional revenues?  A Tool to Estimate Costs and Downstream Revenue was developed by the California Center for Student Success to estimate program costs and downstream revenue
 of alternative basic skills instruction methods.   Models are given in the 3/2007 publication
 for Cerritos College’s Learning Communities Program, DeAnza College’s Math Success Program, and Foothill College’s Pass the Torch Program.  Downstream revenues of those programs (which have similar elements to those integrated into the FAST and Alianza Transfer Programs) had FAR exceeded the costs of running the programs in each of these cases.   In summary, validated research has documented precedent that Reedley College's projected increased numbers of successful and persisting Hispanic students in new retention intervention programs will produce additional downstream revenues that accrue as they progress through semesters. 
Response to Statute Requirement for HSI Institutional Five Year Plan

on Addressing Services for Hispanic and Low-Income Students


Preface:  Understanding the environment and service area that Reedley College is located in, the college has focused on acknowledging the diversity of the service population, predominately Hispanic, along with the high numbers of low income students it serves. RC addresses these populations through two of its college goals: 

RC Strategic Direction 2 - Enhancing the College Climate and Integrating with the Community; Reedley College values growth in collegiality, diversity, personal development, open access and campus safety. 2.2 Increase diversity by providing opportunities for involvement in social enrichment and cultural activities both on and off campus. 

RC College Goal 2010-2015 Improve financial aid services and student access by developing, implementing, and refining procedures and processes resulting in increased FAFSA applications, student access to financial aid, federal work study allocations and bilingual outreach activities and implement electronic disbursement of financial aid funds to students.

The five-year goals and objectives presented in Comprehensive Development Plan, along with the five-year strategy plans presented in the Activity, fulfill the requirement for the five year plan because Reedley College is 60 percent Hispanic and the goals and objectives of this grant are all focused on improving success and graduation rates of Hispanic and low-income students.


Reedley College has worked proactively to provide services to this target population.   Our Educational Opportunity Programs and Services (EOP&S) program provides instructional services, counseling, and tutoring to college students from economically and educationally disadvantaged groups, 95 percent of whom are Hispanic.  TRIO Student Support Services assists RC disabled students, 83 percent of whom are Hispanic and Upward Bound serves primarily Hispanic high school students (over 95 percent), providing instructional services, counseling, tutoring, and exposure to baccalaureate institutions.

ACTIVITY
Increasing Completion Rates of Hispanic Students
One integrated Activity has been designed, each component overlapping to create the momentum and depth of institutional change needed across programs and services to result in sustainable change.   Because the strategies work together, a single set of overall outcome objectives measures progress toward goals.  The Title V strategies proposed to assist RC in overcoming the problems and contributing factors detailed in the Comprehensive Development Plan are:  
    I.      Community & School Linkages to Increase College Readiness

   II.     New Centers to Promote Success:  Career Center and Transfer Center

    III.    New Cohort Programs to Improve Retention and Goal Completion 

               (1)  FAST (Freshman Academic Success Team) Track to Success Program

                (2)  Alianza de Transferencia  (Transfer Alliance Program).
    IV.    Strengthening the Library's Ability to Serve Hispanic Students THIS TABLE NEEDS 1” MARGIN
	ANNUAL ACTIVITY OBJECTIVES 
Fully Consistent with CDP Five-Year Objectives

	Objective 1.  Degrees Earned by Hispanic Students.   By June 2015, RC outcome data will indicate that the number of Associate of Arts and Associate of Science degrees earned by Hispanic students has increased by 20% over Spring 2009 baselines.  K-16 Pipeline established via Title V will set the platform for continued increases through 2018 and beyond.

	2009

Baselines
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Hispanic students earned 131 Associate of Arts Degrees  (23% of all degrees)
	Hispanic students earned 88  Associate of Science Degrees (15.4% of degrees)

	AA Degrees Earned -Hispanic Students

Targets      Number        % Over Baseline
2011 

134
+2% over 2009 Baseline

2012 

138
+5% over 2009 Baseline

2013 

144
+10% over 2009 Baseline

2014 

150
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+15% over 2009 Baseline

2015 

157
+20 % over 2009 Baseline

2016

164
+25% over 2009 Baseline

2017

170
+30 % over 2009 Baseline

2018

177
+35 % over 2009 Baseline


	AS Degrees Earned - Hispanic Students
Targets      Number        % Over Baseline
2011 

90
+2% over 2009 Baseline

2012 

92
+5% over 2009 Baseline

2013 

97
+10% over 2009 Baseline

2014 

101
+15% over 2009 Baseline

2015 

106
+22% over 2009 Baseline

2016

112
+ 27% over '09 baseline

2017

119
+ 35% over '09  baseline

2018

123
+40% over '09 baseline



	Objective 2.  Hispanic Students Transfer-Ready.  By 2015, the number of Hispanic students reaching 'Transfer Readiness' will have increased by 20% over 105 students, the Spring 2009 baseline.  K-16 Pipeline established via Title V will set the platform for continued increases through at least 2018.

	Spring 2009 Baseline Data: 105 Hispanic students from a Fall 2006 first time student cohort completed all requirements by Spring 2009 to be considered transfer ready out of a possible 1,496.    Of these 105 Hispanic students, 39 (37%) were male and 67 (63%) female. 

Transfer Ready Defined as:   Student has successfully completed a transfer-level math and English course and have successfully completed 60 UC/CSU transferable units with a GPA of 2.00 or higher in transferable courses.   
	Transfer-Ready Hispanic Students
Annual Performance Targets
Number
% above baselines
2011 

107
+2% over baseline

2012 

110
+5% over baseline

2013 

116
+10% over baseline
2014 

121
+15% over baseline
2015 

126
+ 20% over baseline

2016

131
+ 25% over baseline

2017

137
+ 30% over baseline
2018

142
+35% over baseline




Relationship of Objectives to Overcoming Problems and Meeting Goals of the CDP:  Rather than make a longer list of less institutionally focused objectives measuring impacts of smaller segments of the strategies proposed, RC's Title V project objectives are these two mission grounded objectives, foundational to accountability reporting for all community colleges, and linked to Title goals to overcome documented problems.  The Evaluation Plan includes formative measures to gather data for monitoring strategies and making improvements for all components, K-16 bridge, Freshman Academic Success Team (FAST), Alianzia de Transferencia, Transfer and Career Center development, and strengthening the library.   
Activity Strategy Rationale and Implementation Narratives:

With the guidance and oversight of President Hioco, a team of faculty and administration worked with me for three months to analyze, research, and design this comprehensive proposal based on successful best practices models and strategies reviewed in the literature. As a group, the faculty and administration determined the weaknesses and needs of each area and collaboratively wrote the strategies listed in this section which would best meet those needs.  Another two months was spent writing and editing on our own time, each of us having a fulltime job. We stand committed as a team to work together over the next five years to reach project goals.                        
Diana Banuelos, Director of Grant Funded Programs
                                                                                 and Proposed Title V Project Director.
I.   Community & School Linkages to Increase College Readiness 
              of Hispanic Students

Current National Perspective:  Gregory Darnieder, Senior Adviser to Education Secretary Arne Duncan on the Secretary's Initiative for College Access, said that there is a "blame game between schools and colleges, and even between the different grade levels in elementary and secondary education, over who is responsible for poor student performance." 

Connecting Access to Success through K- 16 BRIDGE
 Program:  Reedley College has joined eight other California Community Colleges who have implemented K-16 BRIDGE.  Designed by K-12 and community college faculty, counselors, and administrators to unite K-12 with community colleges and four year institutions, the goal of the program is to increase the number of students transitioning to post-secondary institutions by making the K-12 schools an active participant in the process. 
Using the My Mentor web site with EUREKA, and the California Assessment System, K-16 Bridge brings career education and knowledge of the educational system to a younger audience. The program is about building relationships between elementary, secondary, and post-secondary institutions. Through technology, training and ongoing support the K-12 will become active participants in the transition to higher education. Standards based lessons are taught in core classes with the results stored in each students’ e-portfolio. Parents are given access to information and are made an active participant in the program.
 

The focus of the K-16 Bridge program is to improve overall student preparedness for college level work.  Locally, the K-16 Bridge online project will be partnered with Kings Canyon Unified School District (Reedley and Orange Cove), Dinuba Unified School, and Selma Unified during the first year of the grant with additions into other districts each year. The project has an assessment to determine students’ academic abilities and curriculum to help them improve reading, writing, and math skills.  Students learn about the benefits of college along with the information on what it means to be college ready.  In addition to the online support program, RC Matriculation/Outreach Coordinator (funded through RC) and the RC Title V Career Counselor will work with schools to teach students about careers, especially in fields new to Hispanic students, and provide workshops, a career day, and job shadowing.  RC will work with feeder high schools to enable students to enroll in RC courses via “Dual Enrollment” to begin their college goals early.   These students will not have to pay fees at RC while they are still in high school. 

K-16 Bridge Teacher Exchange: The Teacher Exchange program will allow one high school educator to teach a community college class while Reedley College faculty members teach courses at the high school level. As evidenced by experiences such as those between the Snowline School District and Victor Valley College, a teacher exchange program, allows educators to gain new perspectives and professional expertise, learn about a different education system and culture, and share knowledge and insights about their own, while gaining an understanding and appreciation of the similarities and differences between secondary and postsecondary education. Faculty will act as liaisons between the educational systems to discuss their experiences and to create bridges between the curriculum in order to prepare high school students for college level work.

Padres Como Companeros  - College Readiness for Parent and Families:   RC will create a bilingual “Parents as Partners” program (Padres Como Companeros).  Research tells us that “the three main predictors of college enrollment are parent education, parents’ educational aspirations for their children, and parental encouragement for college—all closely linked to socioeconomic status
.   A parent curriculum will included through the K-16 Bridge Program: College Campus Tour, College Fair, Salaries and Benefits of a College Education, How to Talk to Your Teen, Financial Aid Information, Homework Tips, College Options for Undocumented Students, Community Service Projects, Gangs, Alcohol, and Drug Use Among Teens, and Teen Sexuality.  The program will conclude with RC hosting “Parents as Partners = Student Success” annual conference.

High school and college faculty will participate in the Early Assessment Program, which is designed to inform high school faculty about expository writing skills needed for students to be at college-level writing. The program will also allow students to measure their readiness for college-level English and mathematics in their junior year of high school, and facilitate opportunities for them to improve their skills during their senior year. RC faculty along with partnering schools' faculty will participate.
II.    New Centers to Promote Success:  Career Center and Transfer Center

The Career and Transfer Center is currently located adjacent to RC counseling department in the Student Services Building.  The inadequate space is negatively impacting effectiveness of services in both critical areas.  The goal of the renovation project to be included in the Title V grant is to remove the Career component of the Career and Transfer Center and move career services to its own location in the Humanities building.  The relocation of the Career Center, combined with remodeling of the current facilities, will remedy both space and quality issues for the Transfer Center.      Facilities Remodel Request - President's Cabinet 1/10.
Activities Planned for the New Career Center:  The Center will be housed in a new location in the Humanities Building for easy access to students.  A new Career Counselor will have dual roles in developing on-campus and outreach strategies for providing career information to both partnering K-16 Bridge high schools and RC students.   Duties will range from working one-on-one with RC students to providing workshops, seminars, and guest speakers on careers.  The Career Counselor will work with Basic Skills faculty  to assist Basic Skills students in researching careers and learning about possible occupations that student may not have otherwise heard about.  Staff will use a wide range of career assessment tools to assist participants, such as: Self-Directed Search, Strong-Interest Inventory; Computer assessments. 
	Over the Course of the Five Years the Career Center will Support Students

	Career Assessments and Guidance on Interpreting Results Can be Arranged

· Eureka: What are your "True Colors"? What skills do you prefer to use? www.eureka.org 

· Bridges: Explore your interests, values and skills to find your career path. www.bridges.com  

· How much money do you need to make? Complete a Reality Check.  www.cacareerzone.org

	Explore Career Paths & Jobs
	Learn about occupations.  Learn about careers in Inland Empire; Research jobs and pay throughout CA;  Research jobs and pay across the nation.

	Career/ Major Counseling
	Assistance to meet with a counselor to discuss assessments & choose major. Explore your possibilities www.missingmajor.com

	Finding

a Job
	Assistance/Support in Resume Writing & Interview Coaching/Tips

Student Jobs at Chaffey & in Community

	Linking Studies with Career Prep/Exploration
	Explore: Service-Learning opportunities, field based experiences, internships and mentoring with/by business & industry


Working with faculty and advisors, the Career Counselor will focus on exploring academic majors and related careers with those participants involved in career exploration.     Research indicates that many students (between 60 percent -75 percent) who begin studies at universities declared in majors, change their majors at least once before they graduate. The number of students who are undeclared and who have a high attrition rate is even more dramatic at community colleges and open-access institutions.
 Retention becomes an issue if programs are not available and strategies are not developed to help students understand how to progress from being undecided to declared in a major that fits their abilities, values and interests. Strategies developed for undecided students will ultimately impact the majority of students on campus.
 
Activities Planned for the Strengthened Transfer Center:   Bailey and Jenkins note that some first-generation college students may not believe that they can complete bachelors or other degrees beyond those offered by community colleges.
  Expansion will allow the Transfer Center to significantly increase its services, accommodate more staff, and serve more students and their families needing additional assistance and information on the transfer process.  The Transfer Center will be staffed by one RC Transfer Counselor (Lorena Dobusch) and one part-time Bilingual Transfer Counselor who will spearhead the Alianzia de Transferencia program (detailed in upcoming section).  The renovated Transfer Center will also be where area university representatives meet with students interested in transferring.  Following models of other college transfer centers, there will be five new computers with information on various universities where students will be able to apply online and have their transcripts reviewed by an admissions officer, with support of Center staff.  The Center will also have increased staff and clerical support to assist students with Transfer counseling appointments and online searches. 
Exploring Career and Transfer Pathways through Volunteer Service Learning:  

Experience does matter: NACE’s 2009 Student Survey found that graduates who had taken part in an internship or field experience fared far better in the dismal job market than their peers who didn’t. The 2009 Student Survey was conducted 2/19-5/30; more than 35,000 students from more than 840 colleges and universities nationwide participated.

Before selecting Volunteer and Service-Learning as a strategy, Title V program planners studied  literature regarding the overall impact of service-learning on retention of low-income, first -generation and minority students, finding positive outcomes.
  Students become engaged in their learning, engaged with other students and with faculty, engaged in their community, and retention and other outcomes improved.
,
   A strategic, academically-based community service or service-learning experience can strive to foster community improvement by creating a space where students can develop friendships across racial/ethnic, language, socioeconomic, and intergenerational boundaries.
   Over the course of the five years, interested faculty and departments will develop linkages to community service agencies.

As competition for university enrollment and scholarships increases, the need for student volunteerism in the community has been a key issue in determining students’ success gaining scholarship awards and acceptance into colleges and universities. Students who participate in this component will have to write a reflective paper regarding their experience during their community service activity. Students will conduct research and provide presentations on community service projects.  
	Areas where students may serve include but are not limited to:

	Early Kindergarten Readiness and Pre-School Literacy Programs, Hands On Central CA, Fresno Food Bank,  Environmental Services, City Library, Fresno Rescue Mission 

City and Country Offices, Parks and Programs
	Marjorie Mason in Reedley (Shelter for Battered and Abused Women), Habitat for Humanity, Rails for Trails, and
local churches and non-profit agencies




Students who volunteer at least 50 hours per semester for two semesters will be eligible to receive the President’s Volunteer Service Award, an initiative of the President’s Council on Service and Civic Participation, which was created to recognize the valuable contributions volunteers are making in our communities and encourage more people to serve. Reedley College was granted permission to become a certifying organization in January, 2010.

III.   New Cohort Programs to Improve Retention and Goal Completion 


A new study from the Community College Survey of Student Engagement (CCSSE) indicates that most students find support services such as academic advising and planning, career counseling and financial aid help very important, yet a significant portion of them do not use such services offered on their campuses.   This is certainly the case at Reedley College.

Colleges can address this challenge by making engagement strategies and support services inescapable, either by integrating them into the classroom experience, making them mandatory or otherwise bringing them to students, the CCSSE report said.
 
With Title V assistance, RC will develop and implement two cohort programs, integrating both services and academic support. 

(1)   FAST (Freshman Academic Success Team) Track to Success Program:  

Program Design Based on Best Practice Models:  RC investigated many model first-year experience programs, such as the Puente program.  Our program will be a hybrid of best practices.  FAST will focus on continuous contact with students who have transitioned from the K-16 Bridge Program to RC, although freshman students not involved in K-16 Bridge will be allowed to participate.  RC's FAST focus will be on assisting students’ transition from high school to college while identifying issues and obstacles that may hinder them from completing their freshman year.  Students and their parents will be provided a Bilingual FAST Orientation. 

	          The FAST Coordinator, with assistance from RC Counseling staff, will track students’ attendance for study sessions, and use of strategy-based computer programs for processing speed, reading, writing, and study skills.  The FAST Coordinator will review high school records,
	Students will be informed and encouraged to participate in RC FAST program services and activities through Blackboard, Facebook, texting, and other forms of communication -- our plan is to meet our students on their own spaces!


perform screening assessments, and/or interview students to identify struggling students, help with study strategies, computer training, time management, learning style assessment, and strengths assessment. The FAST Coordinator will work directly with the math center, writing center, tutorial center, counseling, student services, disabled students program, and instructors.

Assisting Unprepared Students for College Level Work:  FAST students assessed into Basic Skills courses will be provided personal one-on-one tutoring in the three Student Success Centers: math, writing, and tutorial.  The FAST Coordinator will personally walk students over to the site since many students who are advised to enroll in tutorial never do. The FAST Coordinator will work with them on scheduling tutorials and will be notified if students fail to attend.   
FAST Peer Mentoring:  Given the lack of potential college educated mentors in the rural communities, RC will implement a peer mentoring component that pairs FAST sophomores and freshmen.  Structured monthly mentoring activities will be organized by the FAST Coordinator.  


Financial Literacy: The FAST Coordinator along with the Financial Aid office and Counseling staff will provide workshops throughout the semester to explore tools for living on a limited income. These workshops will be open to all RC students but will target FAST students. Topics will include such items as:  classifications of credit, costs, fees, terms, etc; how credit scoring is used; how to read and understand a credit report; money management and the wise use of credit; and an overview of the available information on credit education, monetary policy and how the federal government controls inflation.
 (2)  Alianza de Transferencia (Transfer Alliance Program).
The Alianza de Transferencia (Transfer Alliance Program) will also be created.  Again we investigated a broad range of model programs, this time looking for successful transfer support structures beyond a first term and first year focus.  These ranged from very structured multiple term programs such as the Enlace program at Evergreen Valley College, to single term, highly academic learning communities.  Our program’s focus will be to connect RC Hispanic students and their families to support mechanisms and education planning tools to make dreams of transfer to a university a reality.  This program will be placed in the renovated Transfer Center and will be supported by hiring and institutionalizing a bilingual Transfer Counselor.   Hispanic freshmen who have identified themselves as intending to transfer will be invited to participate in Alianza de Transferencia. Information regarding the program will be disseminated in transfer level English and math courses. Students who participated in the K-16 Bridge program who enrolled at RC with the intentions of transferring will be placed on the participant list.  Workshops for students to meet with UC, CSU, and private universities regarding transfer processes will be offered. 

Parents of Hispanic students involved in Alianza de Transferencia will be invited to attend bilingual meetings regarding the benefits of attending a baccalaureate institution.  Parents will be invited to attend one bus trip per year to local universities such as Fresno State or UC Merced.   Former RC students who transferred, and their parents, will be invited to participate in this event to answer questions and concerns parents may have. UC and CSU area representatives will discuss their campuses.  Financial aid office representatives will also be available to inform parents. 

To support the successful implementation of these two cohort programs there will be two emphases on staff development implemented through general college-wide faculty and staff presentation with follow-up small group application discussions.  (1) Effects of Rural Isolation, Culture and Poverty on Education Attainment:  Rural students deserve opportunities to participate in America's prosperity, but many rural communities with large number of low-income, Hispanic families are threatened by a cycle of economic decline. Hispanic students fail to pursue an education because they do not see it leading to a job. With large numbers of Hispanic students coming from rural, low income households, it is important to engage faculty and staff at RC on how students’ backgrounds play a role in completing or not completing a college education. The purpose of this activity is to acquaint professionals with a current picture of poverty, especially its effects on Hispanics; to raise awareness about issues impacting impoverished individuals; and to understand biased behaviors and actions toward economically disadvantaged individuals.  (2)  Culturally Responsive Teaching is essential since culture is important not only for its role in communicating and receiving information, but also in shaping the thinking process of groups and individuals. A pedagogy that acknowledges, responds to, and celebrates fundamental cultures offers full, equitable access to education for students from all cultures.  Discussion in class involves the sharing of ideas, information, experience, reactions, and opinions. Faculty will learn pedagogies for involving culturally and socio economically diverse students in class discussions, as diverse students have varying ways of interacting, of speaking and of responding to other students.
 

IV.    Strengthening the Library's Ability to Serve Hispanic Students

 An Educational Policy Analysis Archives study revealed that the amount of funding for libraries is directly correlated to student graduation rates. The article, Predicting Higher Education Graduation Rates form Institutional Characteristics and Resource Allocation states that “instructional expenditures, library expenditures and a number of institutional classification variables were significant indicators of graduation rates.”
 
Library Laptop Loan Program: Many colleges have developed laptop lending programs in an effort to provide users with the tools they need to combine their library research with other work, such as writing papers. RC students without laptops or PCs will have access to these tools through the laptop lending program. Students can research and write papers, view e-mail, use applications, all in a “one-stop-shopping” environment, which improves user capabilities and productivity. Laptops provide portability and flexibility. Students will be able to work privately or can network in study groups.   Students can access their data directly at the library or can download resources to their machines to take home for working on papers
. RC Library laptop current demand exceeds supply, resulting either in long wait lists or in users being turned away. RC Title V will be able to provide forty laptop loans for student checkout. This service will allow students access to technology and library resources.

Bibliographic Instruction (BL) Librarian:  A BI Librarian is an important individual needed to teach students, especially Hispanic students, how to locate information they need quickly and effectively. The BI Librarian will cover the library's system of organizing materials, structure of the literature in the field, research methodologies appropriate to specific  courses and disciplines, and other resources and tools. The BI Librarian will provide information on using online catalogs, electronic databases, and Internet resources, skills students’ use in nearly all their classes. In addition to helping students develop research skills, the BL will partner with full and part-time faculty to implement library instruction as part of the curriculum.
	Activity
	Personnel Responsible
	Timelines and Results

	I. Community and School Linkages to Improve College Readiness for Hispanic Students

	2010-11

Year 1
	Purchase and implement K-16 Bridge Program
	Title V Dir, RC Matriculation/Outreach Coordinator, VPs Stud. Svcs,
	1st Year Pilot K-16 Bridge complete  by 6/11. Evaluate & Modify by 9/11

	By 11/10 meet with partnership school district supts., principals, and faculty reps on procedures to implement K-16 Bridge 
	Title V Dir, VPs Stud. Svc, Supts., Principals, K-16 Bridge Partnering Faculty, Fresno Co. Office of Educ.
	1/11-6/11 Implement K-16 Bridge with partnership schools: Kings Canyon Unified S.D., Dinuba Unified, and Selma Unified. 

	Implement comprehensive Early Assessment trainings for first cadre of faculty/staff.
	Title V Dir, Deans of Instruction, RC Faculty, K-16 Bridge Faculty, Fresno County OE
	10% of English and Math faculty from K-16 Bridge Partnership schools will have participated in at least one of three Articulation Agreement trainings. Piloted December 2010 and March 2011.

	Pilot and implement Padres Como Companeros K-16 Bridge Parent and Families College Readiness Activities including conference.
	Title V Dir, RC Matriculation/Outreach Coordinator, Career Counselor, VPs Stud. Svcs
	Pilot K-16 Bridge Parent and Families College Readiness with 200 students and their families by May 2011.

	Evaluation of K-16 Bridge Program each July during project.  Occurs every year but not repeated on table.

	2011-12   Year 2
	Implement K-16 Bridge Program with two additional K-12 school districts December 2011.

	Comprehensive Early Assessment for first and second set of faculty/staff.
	PD, Deans of Instruction, RC Faculty, K-16 Bridge Partnering Faculty, Fresno Co. Office of Ed.
	20% of English and Math faculty from K-16 Bridge Partnership schools will have participated in at least one of three Articulation trainings. 12/ 2011 and 3/ 2012.

	Pilot/ implement K-16 Bridge Parent and Families College Readiness Activities including conference (Padres Como Companeros).
	PD, RC Matriculation/Outreach Coordinator, Career Counselor, VPSS
	Pilot K-16 Bridge Parent and Families College Readiness with 150 students and their families by May 2012.

	2012-13

Year 3
	Implement K-16 Bridge Program with two additional K-12 school districts December 2012 for a total of seven school districts being served by the program by December 2012.

	30% of English and Math faculty from K-16 Bridge Partnership schools will have participated in at least one of three Articulation trainings. December 2012 and March 2013.

	Pilot K-16 Bridge Parent and Families College Readiness with 300 students /families by May 2013. (Padres Como Companeros).

	     2013-15

Yrs 4 & 5
	Implement K-16 Bridge Program with one additional K-12 school districts December 2012 for a total of eight school districts being served by the program by December 2013; nine districts by December 2014

	40% of English and Math faculty from K-16 Bridge Partnership schools will have participated in at least one of three Early Assessment trainings. December 2013 and March 2014; 50% in one of three articulation trainings in Dec. 204 and March 2015.

	Pilot K-16 Bridge Families College Readiness with 400 students/families by 5/2013; 500 by 5/2015. (Padres Como Companeros).

	Pilot K-16 Bridge Parent and Families College Readiness with 500 students and their families by May 2015.

	Evaluation of K-16 Bridge Program Institutionalized for post-grant continuation.

	II.  New RC Centers to Promote Success: Career Center and Transfer Centers

	2010-11

Year 1
	Meet with Architect to design remodeling plans for Career Center 
	PD, VPSS., VP Administrative Services, Career Counselor Specialist, Architect
	Design completed by December 2010.

	Send in remodeling plans to State Chancellors Office for new Career Center, receive approval and begin renovation by June 2011.

	Locate Career Center in interim location on campus and begin pilot services RC students i.e. assessment, career exploration, counseling, employment assistance. 
	Title V Dir, Career Counselor Specialist, VPs Stud. Svcs, RC Basic Skills Faculty

	Develop and implement Career Services to K-16 Bridge Program
	 Title V Dir, Career Counselor Specialist

 VPSS K-16 Bridge Senior classes, Faculty
	10/11 Planning meeting with K-16 counselors.  1/12-4/12 h.s. senior career inventory assessment pilots

	20011-12

Year 2
	Begin second phase of remodeling project for Career Center.
	PD, VPSS., VP Admin.Services, Career Counselor, Architect
	Finish remodeling project for Career Center August, 2012 and more into new facility.

	Continue implementing assessments, career exploration, counseling, job assistance. 
	PD, Career Counselor Specialist, VPSS, RC Basic Skills Faculty
	20% of Basic Skills courses will targeted to implement this activity with its students 5/2012.

	Continue implementing Career Services to K-16 Bridge Program
	PD, Career Counselor, VPSS, K-16 Bridge Senior classes and Faculty
	75% of K-16 Bridge senior level courses will be implement this with its students by 5/2012. 

	Develop Service-Volunteer Learning- through Career Center.
	PD, Bilingual Transfer Counselor, VPSS, Career Counselor, Community 
	50  Hispanic Freshman identified by Career Counselor who could benefit from the experience by 5/2012.

	20012-13

Year 3
	Meet with Architect to design remodeling plans for Transfer Center.
	Title V Dir, VP. Stud. Svcs., VP Administrative Services, Career Counselor Specialist, Architect
	Design completed by December 2012.

	Send in remodeling plans to State Chancellors Office for remodeling of Transfer Center, receive approval and begin renovation.
	Title V Dir, Career Counselor, VPs Student Services, VP Administrative Services
	The activity will be ongoing throughout year 3.

	Continue implementing RC students i.e. assessment, career exploration, counseling, employment assistance. 

	Continue implementing Career Services to K-16 Bridge Program.

	Continue implementing Service-Volunteer Learning activities through the Career Center with industry, employers, CBO and agencies.

	20013-15

Yrs 4 & 5
	Begin second phase of remodeling project for Transfer Center.
	PD, VPSS., VP Admin. Services, Career Counselor, Architect
	Finish remodeling project for Transfer Center August, 2014 and more into new facility.

	Continue implementing RC students i.e. assessment, career exploration, counseling, employment assistance. 
	60% of Basic Skills courses will targeted to implement this activity with its students 5/30/14; 75% by 5/30/15

	Continue implementing Career Services to K-16 Bridge Program
	85% of K-16 Bridge senior level courses will be targeted to implement this strategy with its students by 5/30/13. 

	Continue implementing Service-Volunteer Learning activities through the Career Center with industry, employers, CBO and agencies.

	III.  New Cohort Programs to Improve Retention and Goal Completion

	2010-11

Year 1
	Finalize design for new Cohort Programs
	PD, VPSS, FAST Coordinator, Counseling Staff, Career Counselor, Success Center Coors .(Math, Writing, & Tutorial).
	10/15/10  to 11/15

	Develop and pilot a comprehensive identification system for FAST Cohorts 
	Same staff as listed above.
	Implement identification model for 250 students (FAST Cohort 1) by 12/1/2010 for 1/2011 Cohort 1.

	Develop and pilot a comprehensive referral for RC Hispanic students who are in need of tutorial services to improve their success 
	Same staff
	Implement referral model for at least 200 students (FAST Cohort 1) by December 2010.

	Develop and implement Financial Literacy workshops.
	Title V Dir, VP Stud. Svc, FAST Coordinator, RC Counseling Staff, Career Counseling Specialist, Financial Aid staff.
	Pilot program with FAST Cohort 1 by May 2011.

	Develop and pilot Alianzia de Transferencia services and activities including those that are appropriate for parents to encourage their child’s transferring goal.
	PD, Bilingual Transfer Counselor, VP, Career Cnselor 
	Pilot program with 50 Hispanic Freshman (Transfer Cohort 1) w/ educational goals of transferring to a baccalaureate institution. To be completed by 5/11. 

	Professional Development Title V Themes.  Effects of Rural Isolation, Culture and Poverty on Education Attainment and Culturally Responsive Teaching
	PD, VPs, Deans, Staff and Faculty.  Guest Experts. 
	Repeats every year, only listed once on table.  In Fall college-wide convocation with major expert, followed by small group dept. application groups.

	Staff (listed above) arrange for Alianzia Transfer Cohort I to visit at least two baccalaureate institutions. One trip should be open to Alianzia de Transferencia Parent component. Visitations complete by May 2011.

	20011-12    Year 2
	Implement identification model for 300 students (FAST Cohort 2) by December 2011.

	Continue providing services to prior year FAST cohort - same staff
	Retain at least 70% of prior year participants by May 2012.

	Evaluate and continue implementing comprehensive referral for RC Hispanic students who are in need of tutorial services to improve their success. 
	Implement referral model for at least 250 students (FAST Cohort 2) by December 2011.

	Evaluate/continue Financial Literacy workshops.
	Provide at least 4 Financial Literacy workshops for FAST Cohort 2 by 5/12.

	Implement Alianzia de Transferencia program with 100 Hispanic RC Freshman students (Transfer Cohort 2) who have educational goals of transferring to a baccalaureate institution. To be completed by May 2012. 

	Staff (listed above) arrange for Alianzia Transfer Cohort II to visit at least two baccalaureate institutions. One trip should be open to Alianzia de Transferencia Parent component. Visitations complete by May 2012.

	20012-15  Yrs 3-5
	Implement identification and referral model for (FAST Cohort 3) 12/ 12; Cohort 4 12/13; Cohort 5 12/14

	Continue providing services to FAST cohort with 70% retention. Continue Financial Literacy Workshops for FAST students.

	Implement Alianzia de Transferencia program with 100 Hispanic RC Freshman students (Transfer Cohorts 3, 4, and 5) who have educational goals of transferring to a baccalaureate institution each year. 

	Continue Alianzia Cohort visitations to baccalaureate institutions per pervious years.

	Annually Evaluate and Modify as Needed the FAST and Alianzia de Transferencia Programs.  See Evaluation Plan for details.

	IV.  Strengthening the Library's Ability to Serve Hispanic Students                            Annual Dates Merged 

	Purchase, design and implement Library Laptop Loan Program
	PD, RC Librarian, VP Instruction
	Purchase at least 10 laptops for Pilot Library Laptop Loan Program by 5//11; additional computers annually through grant.

	Bibliographic Instruction Librarian develops process for providing information to students on best use of library practices- workshops, website, presentations
	Title V Dir, RC Librarian, BL, VP Instruction, RC faculty
	At least 150 students will have participated in at least one of three Library Workshops by 5/11; 300 students by 5/12; 450 by 5/13; 600 by 5/14; 750 by 5/15.

	Bibliographic Instruction (BL) Librarian will develop process for working with Basic Skills faculty. 
	20% of Basic Skill English faculty will have worked with the BL during the first year of the grant by 5/11; 40% by 5/12; 50% by 5/13/ 60% by 5/14.

	Selection and purchase of databases, books, periodicals to strengthen RC Library.
	Title V Dir, RC, Librarian, BL, VP Instruction, RC faculty
	Select and order databases, books, periodicals for RC Library each year.

	Annually Evaluate and Modify as Needed the Library instruction plan and links with basic skills instructors.

	V.  Annual Faculty Development Initiatives

	Topics:  (1) Culturally Responsive Teaching; (2) Effects of Rural Isolation, Culture and Poverty on Education Attainment
	These two topics will be the foundational themes for college-wide emphases by leadership & Professional Development Committee.

	FINAL EVALUATION.   SEE DETAILED EVALUATION PLAN.


Key Personnel 

	Title V Project Director (100%)                                                            Diana Banuelos

	Responsibilities:  Reports directly to the College President.   Provides overall leadership of HSI Title V grant project, coordinating Activity components for maximum effectiveness in improving structures to increase degrees earned and transfer-readiness of RC Hispanic students.  Maintains effective communication channels and procedures to assure that the operation of the project remains congruent with the goals and objectives of the grant; has authority to make all appropriate Title V expenditures and oversees fiscal management with support of college paid Accounting Technician;  authorizes any and all expenditures; maintain control over the budget and utilization of funds; coordinates activities for maximum effectiveness and utilization of program resources including outreach initiatives for K-16, remodeling of RC Transfer and Career Centers, and development of new Alianza de Transferencia  and FAST student cohort support programs; facilitate development/implementation of an effective and objective system of evaluation; remain informed regarding Title V and ED policies and grant terms/conditions; assist program staff in the engagement of external resource personnel; oversee preparation of fiscal and annual and final reports;  work with college staff to institutionalize new practices and improvements.

	Qualifications and Professional Experience of D. Banuelos: Ms. Banuelos is a life-long resident of the area, bi-lingual daughter of immigrant parents.  Over the past 20 years her wide variety of educational responsibilities at Reedley College and in the community have made her exceptionally qualified for this role. Ms. Banuelos has over 20 years of working at State Center Community College District in various capacities, especially in management of federal grants and state grants including TRIO, Upward Bound, Upward Bound Math/Science, Title V, state projects for Career Technical Education and Basic Skills students. She has developed and implement processes for identification, selection and retention of eligible participants for various grant funded programs; monitored and tracked students’ academic performance and progress in degree objectives to assure effective use of services and successful attainment of program objectives; maintained strong working relationships with academic and support services departments on campus and with surrounding high schools to promote the goals and objectives of grant funded programs. Ms. Banuelos has supervised staff to plan, organize, and implement college and financial aid educational outreach, instructional activities and social/ and cultural activities. She also serves on various RC committees working closely with departmental faculty.  Ms. Banuelos recent accomplishment as been her selection on a exclusive statewide committee for the California Community Colleges Leauge, as a Future Commission Representative.   Academic Education:  Doctoral Candidate, California State University, Fresno; M.S. in School Counseling, National University, CA;  B.S. Business Administration, CSU Fresno, CA.


	Activity Component I – Community and School Linkages to Improve College Readiness 

	Comp. I Coordinator–Matriculation & Outreach Coordinator (100%)   New Position RC$$ 

	Responsibilities: Reports directly to Title V Director on K-16 Bridge Program.   Plan, organize and coordinate a variety of services, projects, and activities with K-16 Bridge Program and other organizations serving non-traditional learners; assist with the College commitment to provide access to educational opportunity for youth and adults as a member of the college Enrollment Management Committee; foster faculty exchanges focusing on curriculum alignment, “norming” session, and best practices; collect data on the efficacy of these services, projects, and activities and maintain effective contact with high school faculty and administration. 

	Minimum Qualifications: Master's degree in counseling, education, leadership, public administration or closely related fields. Three years recent professional experience in effectively maintain effective contact with high school faculty and administration; working with students who are low income and/or first generation college bound.  Must have demonstrated the ability to work with parents.  Bilingual Spanish/English ability preferred.


	Activity Component II. New RC Centers to Promote Success: 
Career Center & Transfer Center

Co- Coordinators for this Activity Component Assigned to Each Center


	Comp. II Co-Coordinator Career Center Counselor (100%)               Laurie Tidyman-Jones

	Responsibilities:  Reports directly to Title V Director. This counselor shall perform all assigned career counseling duties that include academic, career, and personal counseling. Specific responsibilities include evaluating student transcripts, discussing probation/dismissal procedures, and assisting students with career assessment and counseling, educational planning, transfer requirements and appropriate course selection; performing outreach services to high schools and the community; serving as a liaison to instructional divisions; assisting with the development of counseling related publications; presenting workshops for Hispanic student populations, appropriately assisting in the development and implementation of special programs focusing on access and retention; participating in curriculum development for student development courses; and conducting student orientations.   Counselors work in an environment that requires the highest level of integrity, ethical practices, innovation, collegiality, teamwork, and adaptability to working with Hispanic students in support to student success. 

	Qualifications and Professional Experience of L. Tidyman-Jones:  Over 30 years experience in career assessment and career counseling, 25 of those years with State Center Community College District.  Responsible for all career services and employment resources for Reedley College for last 5 years.  Has developed a regular career newsletter, taught and revised curriculum for 'Careers' course, serves as liaison with vocational programs, created career subject sheets with instructional faculty, conducts numerous workshops on campus related to career exploration. demonstrated proficiency in the use of career counseling computer programs such as Eureka and Discover; high degree of computer literacy and the ability to integrate computer technology in one-on-one and group counseling, orientations, and online counseling; ability to administer and interpret aptitude, personality and career interest assessment instruments; demonstrated experience in effectively working with students who are undecided/undeclared about majors and careers;  bilingual Spanish/English; and strong team building and communication skills.  Education: Master of Science in Vocational Rehabilitation Counseling, California State University at Fresno.  

	Component II Co-Coordinator - Transfer Counselor (100 %)                         Lorena Dobusch  

	Responsibilities: Reports directly to Title V Director.  Works with Project Director to implement transfer related initiatives in the Title V project with a focus on Tranfer Center development and strengthed support of transfer students.  Specific responsibilities include evaluating student transcripts, educational planning specifically for transferring to a university, appropriate course selections, assisting students with career assessment and counseling, Counselors work in an environment that requires the highest level of integrity, ethical practices, innovation, collegiality, teamwork, and adaptability to working with Hispanic students in support to student success. Oversee the remodeling of the Transfer Center along with defining the needs and improvements of the center.  This counselor shall perform all assigned transfer counseling duties that include academic, career, transfer and personal counseling.

	Qualifications and Professional Experience of L. Dobusch:  Over 15 years experience as Transfer Coordinator at RC.  Performs all assigned transfer counseling duties that include academic, career, and personal counseling. Specific responsibilities have included evaluating student transcripts, educational planning specifically for transferring to a university, appropriate course selections, assisting students with career assessment and counseling. Is responsible for Transfer Day activities at RC and organizing field trips to institutions of higher education to encourage transfers.  Has demonstrated her ability to work in an environment that requires the highest level of integrity, ethical practices, innovation, collegiality, teamwork, and adaptability to working with Hispanic students in support to student success. Advises students on transfer requirement, especially the Intersegmental General Education Transfer Curriculum (IGETC) in California transfer policies including low income and/or first generation college students. Currently serves on Region V Representative as Transfer Coordinator, is involved in California State University Fresno Liberal Studies Committee, is on California Statewide committee for IGETC.    Education:  B.S. Physical Education;  M.S. Counseling California State University Sacramento

	Activity Component III. New Cohort Programs to Improve Retention and Goal Completion

Co- Coordinators for this Activity Component Assigned to New Program

	Activity Component III Co-Coordinator: FAST Coordinator– (50%)         Linda Reither    

	Responsibilities: Reports directly to Title V Director. Plan, organize and coordinate a variety of services, projects, and activities in an effort to assist all students in the completion of their college courses, persist to the next academic term and achieve their educational objectives; Establish procedures for immediate connection with incoming K-16 students through interviewing, reviewing records, and/or screening basic skills to identify needs and barriers to success. Establish consistent times for building skills to access services, and understanding learning styles. Coordinate services with financial aid, math center, writing center, tutorial center, DSP&S, counseling, and instruction.

	Qualifications and Professional Experience:  Over 25 years experience in assessment and remediation of learning and academic deficiencies, 8 of those years with State Center Community College District.  Eight years working with community college basic skills students one-to-one, in small groups and in the classroom teaching study skills for reading, writing, and math as well as training students in use of computer technology specifically for reading and writing. Active participant in Student Success Committee (Basic Skills Initiative) and knowledgeable about the best practices recommendations. Active participant in the SARP, SSS and WAIII programs on campus working with students and staff to help students achieve their goals. Provides staff and student in-services every semester at Reedley College. Very strong communication, team participation and team building skills. Learning Disability Specialist for Reedley College and North Centers (2002 – Present). Private practice in speech.  Education:  Master's degree in Educational Psychology Special Education, and Speech Language Pathology, California State University, Fresno.


	Activity Comp. III Co- Coor.:  Alianzia de Transferencia Coordinator (50%)     New Hire

	Responsibilities: Reports directly to Title V Director and the Transfer Center Coordinator. This counselor shall perform all assigned career counseling duties that include academic, career, and personal counseling - but with a targeted emphasis on Hispanic students in the Alianzia de Transferencia (Transfer Alliance) program. Specific responsibilities include evaluating student transcripts, educational planning specifically for transferring to a university, appropriate course selections, and assisting students with career assessment and counseling. Counselors work in an environment that requires the highest level of integrity, ethical practices, innovation, collegiality, teamwork, and adaptability to working with Hispanic students in support to student success.

	Minimum Qualifications: Master's degree in counseling or related field.  One year of full-time, or two years of part-time paid community college counseling experience with emphasis in educational planning and transfer.  Ability to advise students on transfer requirement, especially the IGETC in California transfer policies;  demonstrated experience in effectively working with students whose goal is to transfer to a university and who are low income and/or first generation..  Must have demonstrated ability to work with parents. Bilingual Spanish/English.

	Activity Component  IV.  Strengthening the Library’s Ability to Serve Hispanic Students

	Activity Component IV Coordinator –  RC Head Librarian                       Stephanie Curry
Ms. Curry is fulltime at RC Employee and will be paid by RC         (20% Title V)                                                                                                     

	Responsibilities:  Responsibility for working on the library-related components of the Title V grant.  Project Director will work cooperatively with Ms. Curry to implement objectives and strategies as outlined in the implementation plan.  Ms. Curry will supervise the new bibliographic librarian who will develop and provide support programs for basic skills students and the FAST cohort program. 
Qualifications of S. Curry: Nine years of experience as academic librarian.  Responsible for Instructional and Technical Services for Reedley College Library since 2001. Duties include bibliographic instruction, classroom instruction, cataloging, database management and public services. Coordinated with faculty across campus for library instruction and discipline purchases. For the past 5 years taught library skills class as a learning community with ESL. Completed Online Teacher Training Program and has taught a library science class online for Fresno City College. Education:  Master of Library Science, Syracuse University. Master of Arts, History, Purdue University

	Bibliographic Librarian for Basic Skills/FAST  50%                                              New Hire    

	Job Description.  Instructional librarian to create and coordinate in-house and online bibliographic instruction and information competency program. Duties to include: teaching bibliographic instruction to students in a classroom environment, at public desks and online; assessing student learning outcomes; planning and presenting library instruction; creating online library tutorials and guides; collaborating with faculty; and promoting library services to faculty, students and campus groups. 

	Minimum Qualifications: Master’s degree in library science, library and information science, or closely related field from a program accredited by the American Library Association, or a California Community College Credential, or equivalent education and/or experience. Demonstrated experience in working with a diverse students population.


PROJECT MANAGEMENT PLAN


[image: image1]
Authority of the Project Director and Activity Coordinators:   Project Director, Diana Banuelos has been selected to lead this project because of her blend of expertise in federal grants, experience in pre-college and transitional programs via TRIO, and her strong credibility both at the college and across the greater community.   Ms. Banuelos, reporting directly to the RC President, will be responsible for overall achievement of project objectives; will have signing authority on all budget matters; and will oversee financial and program recordkeeping with RC’s grants accountant, Melanie Highfill, and with clerical support staff.   This 'Grant Management Support' approach will allow Project Director Banuelos to focus her collaborative leadership skills on achieving objectives across the wide range of initiatives to be undertaken in this grant.    

As shown on the project organizational structure diagram, Activity Coordinators (and Co-Coordinators), along with the Project Director will work closely with the Executive Management Team to assure that all Title V key personnel have the authority and support needed to implement the activity strategies for which they have direct oversight for development, piloting, and on-going improvement with needed modifications.  The Institutional Development Specialist (see budget)  will work with the Executive Management Team and the Title V staff to weave the Title V project into broader institutional initiatives for accreditation, accountability reporting, institutional effectiveness and strategic planning, magnifying the impact of the grant project on the institution.

The Steering Committee, appointed by the President, will meet each semester. The role of this committee will be to communicate with campus constituencies about progress of the grant and activities; to serve as a resource for the Project Director; to make recommendations regarding personnel, expenditures, and consultants as appropriate; to make recommendations for needed modifications based upon internal and external evaluation reports; and to assist with institutionalization issues.   The Title V HSI Steering Committee will be composed of:  two Hispanic students; three faculty members; three student services personnel; institutional researcher; fiscal office representative, a K-12 representative and one at-large community member. 
	PROJECT MANAGEMENT:   
IMPLEMENTATION TIMELINE &  MONITORING OVERVIEW

	Tasks
	Monitoring Responsibility
	Milestones
	Results

	Project Start-up Tasks (First Year Only) 

	Communications Award/Start-up Processes.
	RC President, VPs, HR  & Exec Mgmt Team 
	Personnel Hired by  1/30/11
	--No delays in start-up.

--Goals of HSI Project Understood at District, RC and in community.

	Filling Positions - Reassigning Personnel.
	
	
	

	Finalize budget set-up for grant operations.  Gain approval for fiscal processes.  
	Budget Office

Project Director 
	Budget monitored on bi- weekly basis by PD.  On monthly basis by Fiscal Office.  Quarterly reviews by Grants Accountant.

	Appoint Title V Steering Committee. Role and mtg. schedule clarified.
	President

Project Director
 (PD)
	Established by 10/15/10 and meets quarterly.
	Committee is oriented to purpose of committee and tasks expected.  

	On-going Tasks & Processes - Repeat All Years Only Listed Once 

	Title V Integration into RC Governance & Council Structures.  
	Official reps to council groups appointed by President & Deans.
	Appts. made by 12/10
	Assures continuous monitoring and feedback, as constituencies will remain updated on Title V.

	Purchasing, Contracts for Consultants, Training and & Travel Request.
	Grants Mgmt 
Support (GMS)
PD
	On-

going
	RC, SCCCD, State and Federal guidelines followed.  Grant project will always be in full audit-readiness.

	Record-keeping – Fiscal, Equipment Inventory, monthly progress records, contracts, Time & Effort Reports
	PD,
GMS

Activity Coordinators (ACs)
	Record-keeping will meet EDGAR requirements, including monthly Time & Effort Reporting.   PD will compile monthly reports into Annual Performance Reports as required for EDGAR compliance.  

	Reporting for effective management and monitor - and for compliance.  
	
	

	Internal Communications

& Meetings Plan

Website:  Create project website & keep updated
	PD, ACs
RC Web IT staff
	Procedures Manual, forms and processes, links to budget info and rules on website by 1/11.  Overview of project, data-based “report-cards” of progress on all grant activities via IT support.  Easy access for faculty & staff.

	Weekly Title V Meeting
	PD,GMT
	Oversight for compliance and mgmt monitor.

	Monthly Title V Meetings
	PD,  & Exec Mgmt Team (EMT)
	EMT involved on on-going basis as needed and will receive formal updates monthly.

	Operating Within Compliance.  The Project Director will work with the Activity Directors to ensure that fiscal policies and procedures are in full adherence with EDGAR and A-21.  A comprehensive Project Manual that will be made available to all project staff.  The manual will outline staff responsibilities, timelines, internal and external progress reporting procedures, time & effort forms, purchasing and inventory processes.


 EVALUATION PLAN

Introduction:  Evaluation of the Title V grant will not be a peripheral activity amended to the project once a year, but tightly integrated with both existing Reedley College planning and IR data-gathering for institutional improvement and State mandated reporting.  The importance of an on-going process for gathering feedback for continuous improvement of the multi-faceted project cannot be overstated since the project is designed to make lasting changes at the college.  

	Design of the Evaluation Plan

	Design of Evaluation Plan:

(1)  Adherence to Institute of Education Science (IES) scientifically valid education evaluation methods recommended by the US Department of Education; (2) An annual  External Evaluation by an independent third party not associated with the College or project; (3) Both formative and summative evaluation components related to the five Activity Components; (4) Annual and final assessment of achievement of objectives.
	IES
states that a Scientifically Valid Education Evaluation is an evaluation that:

	
	 Adheres to the highest possible standards of quality with respect to research design and statistical analysis.

	
	Provides an adequate description of the programs evaluated and, to the extent possible, examines the relationship between program implementation and program impacts.

	
	Has a few concise objectives, directly related to project goals, rather than a long list of tangential outcomes and process objectives.

	
	Provides an analysis of the results achieved by the program with respect to projected effects.

	
	Employs multiple measures with combinations of scientifically valid & reliable methods.


Responsibility: The Title V Director is ultimately responsible for monitoring progress towards annual objectives; however, the College IR Office and an external evaluator will provide support, as will the participating administration and faculty, and the Steering Committee. A formative evaluation update will be part of the regular quarterly meetings of the Steering Committee, as will annual summative evaluations.  The Research Office will assess progress of outcome measures working with key personnel listed in the 'Responsible to Gather Data' column on the Components Evaluation Chart on the next page.

	Reedley College Evaluation Plan Elements by Activity Component

	Activity Component
	Responsibility to Gather Data
	Formative Evaluation Elements and Measures

which will provide feedback for improvements and modifications

	I.    Community & School Linkages to Increase College Readiness of Hispanic Students
	Project Director (PD)
Component I Coordinator
	Quantified listings of outreach activities listed by category (parents, grandparents, community members, high school teachers, counselors, high school and middle school students; tallies by student gender, age, and ethnicity; cohort tracking in database to track outreach attendees flow over time to application, to enrollment, to transition into FAST and Alianza; tracking to see if schools participating in academic readiness activities enter with higher placement scores for math and English.  Focus groups.  Surveys. Online feedback.

	II.    New Centers to Promote Success:  Career Center and Transfer Center
For Transfer Center see III below - Alianza de Trans.
	PD
Comp. II Co-Coordinators
	Career Center staff collect data related to workshop attendees, level of involvement across departments, faculty participation, field experience and volunteer position development.  Relates use of Career Center services to retention and progression of students.  Local/regional employers will be surveyed, alumni and their employers.  Online site for continual suggestions and input by students, faculty and community.

	III. New Cohort Programs 

FAST (Freshman Academic Success Team) Track to Success Program
	PD
FAST Coordinator
	A new emphasis will be placed on tracking learning support and student services usage by FAST cohort students. Students not in FAST will be a control group to make comparisons to determine the extent to which intrusive services delivery positively impacts success and progression.  Complete statistics will be kept.

	III.   New Cohort  

         Programs
Alianza de Transferencia  (Transfer Alliance Program)
	 PD

Transfer Counselor
	The Transfer Center collects data.  Tracks use of services, frequency of assistance to Alianza students, contacts with four-years, presentations to groups of students, parent workshops, and departmental updates on transfers in specific majors. Cohort tracking on Alianza students and on students transitioning from FAST. Evaluations and feedback on all transfer events and workshops.  Focus group for faculty on effectiveness and idea for improvement of Alianza and Transfer Center. Annual CPEC, ARCC, and District data on actual transfers, by ethnicity, gender, public and private four-year transfers.  

	III.   Staff and Faculty Development Emphases 
	PD, VPs

President
	Faculty and staff will be asked to complete questionnaires to measure impact of training on methods of instructional and services delivery. Workshop Evaluations

	IV.   Strengthening the Library's Ability to Serve Hispanic Students
	PD, Comp IV- Coor. & Librarian
	Expansion of services, especially those targeting Hispanic and developmental level students will be tracked.  Pre-post tests of skills.  Correlations will be run between students participating in library instruction and achievement of transfer readiness.   


Sources and Use of Data:  To assess the effectiveness of the newly implemented strategies, data will be collected from relevant data sets in the College information system by course, faculty, student ethnicity, including enrollment and testing information, grades, withdrawals, graduation and transfer rates.   New student cohorts will be established for tracking progression and graduation rates related to Title V pilot activities. The Institutional Research Office will assist with establishing processes to gather new information and data relevant to project assessment and developing surveys or other instruments or using standardized tests, if available, to conduct assessments.  
The Gender Gap:  Because of the lower enrollment and graduation of Hispanic males, tracking of all components and outcomes by gender will provide data to investigate patterns and make modifications to close the gender gap in educational goal completion.
Student Satisfaction.  Research indicates that institutions with more satisfied students have higher progression and graduation rates.
  The Title V staff, working with Student Services, will administer the ACT Student Satisfaction Survey in Project Year One to establish a baseline; re-administered in Year Three to check progress; and in Year Five as part of the final summative evaluation.  When institutionalized, the survey will provide continuing insight into student experience and allow modifications to response to changing student needs.

	What Will Title V Project Evaluation be Used For In RC Annual Planning Cycle?

	(1) Planning decisions, which influence selection of institutional goals and objectives

	(2) Structuring decisions, which ascertain optimal strategies and procedural designs for achieving the objectives that have been derived from planning decisions

	(3) Implementation decisions, which afford means for carrying out and improving strategies

	(4) Feedback decisions, which determine whether to continue or modify existing strategies, objectives, staffing, and timelines


Measuring Success in Attainment of Objectives
Data will be collected from two system sources:   (1)  The validated annual outcomes measures collected and distributed by CPEC, California Postsecondary Education Commission
 which annually tracks and publishes key indicators for California Community Colleges, including degrees and certificates awarded and transfers to CSU and UC systems; (2) The annual ‘College Indicators’ on ARCC reports (Accountability Reporting in Community Colleges) which includes measures of student progress and achievement including Transfer Readiness.
	Objective 1.  Degrees Earned by Hispanic Students.   By June 2015, RC outcomes data will indicate that number and percentage of Associate of Arts and Associate of Science degrees earned by Hispanic students has increased by 20% over Spring 2009 baselines.
Annual Benchmarks Provided in Activity Objectives through 2018



	Objective 2.  Hispanic Students Transfer-Ready.  By 2015, the number of Hispanic students reaching 'Transfer Readiness' will have increased by 20% over the Spring 2009 baseline.  


Third Party Independent Evaluation:  CESS, the Center for Education and Evaluation Services at the University of California, Davis, will serve as the External Evaluators. CEES staff of highly credentialed researchers have strong expertise in all aspects of educational research, including both federal program evaluation experience and expertise in working with Latino families and youth
	Timelines for Involvement of UC's Center for Education and Evaluation

	First 6 months: Consultation on baselines confirmation

March/April 2010 – Interim 1st Year Visit.  Interim Progress Report;  Recommendation for Modifications
	End of First Year-Beginning of 2nd.    Recommendation for Modifications.  Consultation on 1st Year Annual Report due by 12/0/11  

	Grant Years 2, 3, 4: On-going consultation as needed by Project Director and IR Office.  Visitations and reports completed on a cycle to have independent evaluation for Annual Reports due before 12/30 yearly.
	August/Sept 2015 – Final Summative Visit and Report due by 10/30/15.


BUDGET NARRATIVE 
The cost of this project in terms of scope and magnitude of impact is both justified and reasonable.  Nine geographically, primarily Hispanic, rural school districts will be linked via the K-16 Bridge.  Hundreds - possibly thousands - of families will be reached by the Padres Como Companeros initiative to encourage postsecondary education.  Together the  new FAST (Freshman Academic Success Team) and Alianza de Transferencia  (Transfer Alliance Program) will serve hundreds of Reedley College students each year and provide the support network to increase pathways to degree and transfer for first generation and generation 1.5 Hispanic students.  Students from families with no college background will learn academic library skills through an innovative linking of basic skills English courses.  Students and their parents (and grandparents) who never dreamed of the possibility of a college degree for anyone in the family will see dreams of a better future for the generations ahead, as increased numbers of students transfer to four-year colleges and universities.  
	The proposed costs in this budget are reasonable and necessary

	Budget Category
	Justification for High Cost Items

	Salaries &

Benefits
	All salaries and benefits costs are based upon legally negotiated rates of pay by personnel classification.  California costs are generally high compared to other parts of the country.

	Renovation of two rooms: One for new Career Center and remodeling of Transfer Center)
	 Renovate one room for New Career Center and Remodeling of the Transfer Center: knock out of walls, build-out of new wall configurations, painting, wiring, plumbing, heating, ventilation, furnishings, and other related expenses.  These will be new permanent facilities serving thousands of students. Work will be put out to bid.

	Software for K-16 Bridge program
	This high cost item is fully itemized in budget.  It will link us to nine rural schools districts providing vital linkages for increased college readiness for thousands of students each year in the middle schools and high school college preparatory pipelines.
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Consultative Expertise


External Evaluator &


Institutional Development Specialist





Grant Management Support :


Title V Accounting & Clerical 


Melanie Highfield (paid by RC)





 Component IV -


Coordinator 20% 


Strengthening the Library’s Ability to Serve Hispanic Students


 Stephanie Curry - Head Librarian         


        


Librarian for Basic Skills 50%


               New Hire








Component II


 Co-Coordinators  100% 


New RC Centers to Promote Success: Career Center & Transfer Center


(cost-shared by RC)


Lorena Dobusch – Transfer


Laurie Tidyman-Jones - Career








Executive Management Team:


Vice-President of Instruction


Vice-President of Student Services


V-President of Business Services


Institutional Researcher





Component III


Co-Coordinators 50% Each 


New Cohort Programs to Improve Retention and Goal Completion


FAST – Freshman Academic          


        Success Team - Linda Reither


Alianza De Transferencia    


       – New Hire


               New Hire








Component I 


Coordinator 100%


Community and School Linkages to Improve College Readiness 


Institutionally Funded


New Hire








Project Director 100%


Diana Banuelos
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