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This course provides instruction and guided practice in peer tutoring strategies focusing on the special needs of various types of student writers: ESL and international students, students with learning disorders and learning style differences, online students, and students with discipline-specific writing needs. Specialized reader-based feedback and active learning strategies are practiced.



	 
	
	

	II. COURSE OUTCOMES:

	(Specify the learning skills the student demonstrates through completing the course and link critical thinking skills to specific course content and objectives.)

	
Upon completion of this course, students will be able to:

	A. Employ a range of tutoring strategies specific to ESL and international student writers as well as SLD student writers (students with a Specific Learning Disorder) and discipline-specific writers

B. Help student writers understand the components of a successfully written composition in that particular discipline including various forms of documentation across the curriculum.

C. Show knowledge and appropriate techniques in responding to students’ written compositions in group, walk-in, and online sessions.

	III. COURSE OBJECTIVES:

	(Specify major objectives in terms of the observable knowledge and/or skills to be attained.)

	
In the process of completing this course, students will:

	A. Recognize the various needs of diverse groups of students, including:

· ESL (or ELL) and international students

· Students with learning disorders and differing learning styles

· online students

· students with discipline-specific writing needs

B. Understand the variety of rhetorical patterns used by ESL and international students.

C. Understand the common coping strategies used by students with specific learning disorders (SLD students)

D. Identify the types of accommodations, by virtue of the universal-design principle, that benefit the SLD student and other learners in the writing conference groups

E. Enable other students to identify their learning styles and strategies to use to maximize learning

F. Diagnose common errors in ESL and international student-written compositions.

G. Devise and use various individual writing conference strategies while working with diverse groups of students.

H. Respond to various cultural attitudes regarding the writing assistant-student relationship.

I. Understand components of written compositions in a range of disciplines.

J. Know the various documentation information required in each discipline.

K. Give feedback appropriate for written compositions across the curriculum.

L. Employ specialized communication techniques required for online tutoring.

M. Know the boundaries involved when working with students’ written compositions online and face-to-face.

N. Analyze the implementation of various writing conference services in relation to meeting the needs of diverse groups of student writers.

	IV. COURSE OUTLINE:

	Lecture Content:
1.                   Identifying problems facing ESL writers, such as:
a.       Global vs. local errors
b.      Complexities of rhetorical strategies and intercultural rhetoric (also known as contrastive rhetoric)
c.       Sentence structure in various languages
d.      Providing linguistic information
e.      Cautioning against stereotyping along cultural lines
f.        Common misconceptions of ESL writers
g.       Reading comprehension decoding
h.      Summary writing
i.         Accessing information from native language
j.        Recognizing cultural preferences in rhetorical organization
k.       Understanding culture-bound texts
l.         Common grammar errors
m.    Expression of ideas
n.      Resources available to help ESL students
2.                   Identifying problems facing SLD students, such as
a.       Describe the common coping strategies used by students with specific learning disorders (SLD students)
b.       Identify the types of accommodations, by virtue of the universal-design principle, that benefit the SLD student and other learners in the writing conference groups
c.        Identify resources available to help SLD students
d.       Enable other students to identify their learning styles and strategies to use to maximize learning
3.                   Tutoring strategies, such as:
a.       Responding constructively to defensive students
b.      Resisting pressure to correct all errors (“Minimalist Tutoring”)
c.       Using a more prescriptive approach
d.      Using direct intervention within the group
e.      Encouraging students with lack of confidence and reducing frustrations
f.        Setting realistic, long-term goals (for tutor and student)
g.       Using the dictionary and other resources
h.      Avoiding technical, confusing jargon
i.         “Reformulation” technique
j.        Duality of tutoring strategies
k.       Using computers for composing
l.         Creating non-traditional tutoring aids
m.    “Conversation workshops”
n.      Clarifying distinction between tutoring and proofreading
4.                   Cultural attitudes and the tutor-student dynamic
a.       Caution against overemphasizing cultural differences
b.      Group tutoring dynamics with second language students
c.       Group tutoring dynamics with SLD students
5.                   Writing across the curriculum issues, such as:
a.       MLA, APA, CBE, Chicago style documentation
b.      Group dynamics with students from varying courses
c.       Letters of application
d.      Personal statements
e.      Resumes
f.        Writing for the Sciences
g.       Group dynamics  with students from varying courses
h.      Group collaboration
i.         Use of resources available for research in other disciplines
j.        Cultural attitudes surrounding plagiarism
k.       Facilitating in-class peer workshops across disciplines
6.                   Online tutoring issues, such as:
a.       Synchronous vs. asynchronous tutoring
b.      Giving nonverbal, faceless feedback
c.       Guarding against plagiarism by tutee
d.      Guarding against over-editing by tutor
e.      Policies and procedures
f.        Online vs. face-to-face feedback
7.                   Assessment of student learning and evaluation of various writing conference services in relation to meeting the needs of diverse groups of student writers.
 

	
Lab Content:
1.                   Identifying problems facing ESL writers, such as:
a.       Global vs. local errors
b.      Complexities of rhetorical strategies and intercultural rhetoric (also known as contrastive rhetoric)
c.       Sentence structure in various languages
d.      Providing linguistic information
e.      Cautioning against stereotyping along cultural lines
f.        Common misconceptions of ESL writers
g.       Reading comprehension decoding
h.      Summary writing
i.         Accessing information from native language
j.        Recognizing cultural preferences in rhetorical organization
k.       Understanding culture-bound texts
l.         Common grammar errors
m.    Expression of ideas
n.      Resources available to help ESL students
2.                   Identifying problems facing SLD students, such as
a.       Describe the common coping strategies used by students with specific learning disorders (SLD students)
b.       Identify the types of accommodations, by virtue of the universal-design principle, that benefit the SLD student and other learners in the writing conference groups
c.        Identify resources available to help SLD students
d.       Enable other students to identify their learning styles and strategies to use to maximize learning
3.                   Tutoring strategies, such as:
a.       Responding constructively to defensive students
b.      Resisting pressure to correct all errors (“Minimalist Tutoring”)
c.       Using a more prescriptive approach
d.      Using direct intervention within the group
e.      Encouraging students with lack of confidence and reducing frustrations
f.        Setting realistic, long-term goals (for tutor and student)
g.       Using the dictionary and other resources
h.      Avoiding technical, confusing jargon
i.         “Reformulation” technique
j.        Duality of tutoring strategies
k.       Using computers for composing
l.         Creating non-traditional tutoring aids
m.    “Conversation workshops”
n.      Clarifying distinction between tutoring and proofreading
4.                   Cultural attitudes and the tutor-student dynamic
a.       Caution against overemphasizing cultural differences
b.      Group tutoring dynamics with second language students
c.       Group tutoring dynamics with SLD students
5.                   Writing across the curriculum issues, such as:
a.       MLA, APA, CBE, Chicago style documentation
b.      Group dynamics with students from varying courses
c.       Letters of application
d.      Personal statements
e.      Resumes
f.        Writing for the Sciences
g.       Group dynamics  with students from varying courses
h.      Group collaboration
i.         Use of resources available for research in other disciplines
j.        Cultural attitudes surrounding plagiarism
k.       Facilitating in-class peer workshops across disciplines
6.                   Online tutoring issues, such as:
a.       Synchronous vs. asynchronous tutoring
b.      Giving nonverbal, faceless feedback
c.       Guarding against plagiarism by tutee
d.      Guarding against over-editing by tutor
e.      Policies and procedures
f.        Online vs. face-to-face feedback
7.                   Assessment of student learning and evaluation of various writing conference services in relation to meeting the needs of diverse groups of student writers.
 

	
 

	V. APPROPRIATE READINGS

	Reading assignments may include but are not limited to the following:

	A. Sample Text Title:

A. Recommended - Bruce, S. and Rafoth, B. ESL Writers: A Guide for Writing Center Tutors, Boynton Cook, 2009,

B. Recommended - Inman, J. & Sewell, D. Taking Flight with OWLs:Examining Electronic Writing Center Work,Erlbaum, 2000,

C. Recommended - Barkley, E. $ Cross, P. Collaborative Learning Techniques, Bedford St. Martins, 2005,

B. Other Readings

	  X  
 Global or international materials or concepts are appropriately included in this course

  X  
 Multicultural materials and concepts are appropriately included in this course



	
If either line is checked, write a paragraph indicating specifically how global/international and/or multicultural materials and concepts relate to content outline and/or readings.

	Writing assistants in the writing center will work with a variety of students at different levels and from multiple cultures. Concepts such as the various needs of ESL and international students and the variety of rhetorical patterns used by different cultures will be introduced. Also, writing assistants will examine the topic of learning disabilities and various cultural attitudes regarding them. Writing assistants will also examine the topic of common errors, and levels of errors, in ESL and international students' written compositions in order to help such students more effectively. Concepts covered in the readings and by guest lecturers will include various communication strategies for working with diverse students, such as ESL and international students and students with different learning styles and backgrounds, as well as a discussion of the various cultural attitudes regarding the writing assistant-student relationship.
	
	

	VI. METHODS TO MEASURE STUDENT ACHIEVEMENT AND DETERMINE GRADES:

	Students in this course will be graded in at least one of the following four categories. Please check those appropriate. A degree applicable course must have a minimum of one response in category A, B, or C.

	A. Writing
        Check either 1 or 2 below

X

1. Substantial writing assignments are required. Check the appropriate boxes below and provide a written description in the space provided.
     

2. Substantial writing assignments are NOT required. If this box is checked leave this section blank. For degree applicable courses you must complete category B and/or C.
 

a) essay exam(s)

X

d) written homework

X

b) term or other paper(s)

X

e) reading reports

 

c) laboratory report(s)

 

f) other (specify)



	Required assignments may include but are not limited to the following:
In response to assigned readings, students will be required to write journal responses reflecting on the implications and applications of the reading to their experiences and knowledge of the writing process and of the students they work with.

In addition to reading assignments from the text, students will be required to read and respond to articles from professional journals written at a level appropriate for college-level writing tutors.

Students may be encouraged to write proposals and presentations for regional and national conferences, and contribute to online publications or journal submissions in the area of writing center and/or composition theory.

Students may be assigned semester-long projects which may include, but are not limited to, advertising the Writing Center, creating a tutor handbook, updating the Writing Center web page, outreach projects to the area high schools, promoting the Writing Center campus-wide, publishing a literary magazine.


Sample student prompt:
Observe a peer tutoring session, commenting on its strengths and comparison to the writer's own tutoring styles.

	 

	B. Problem Solving
Computational or non-computational problem-solving demonstrations, including:

 

a) exam(s)

 

d) laboratory reports

 

b) quizzes

 

e) field work

 

c) homework problems

 

f) other (specify):



	Required assignments may include but are not limited to the following:

Sample student prompt:

	 

	C. Skill demonstrations, including:

 

a) class performace(s)

 

c) performace exams(s)

 

b) field work

 

d) other (specify)



	Required assignments may include but are not limited to the following:

Sample student prompt:

	 

	D. Objective examinations including:

 

a) multiple choice

 

d) completion

 

b) true/false

 

e) other (specify):

 

c) matching items

 



	
COURSE GRADE DETERMINATION:
Description/Explanation: Based on the categories checked in A-D, it is the recommendation of the department that the instructor’s grading methods fall within the following departmental guidelines; however, the final method of grading is still at the discretion of the individual instructor. The instructor’s syllabus must reflect the criteria by which the student’s grade has been determined. (A minimum of five (5) grades must be recorded on the final roster.) 

If several methods to measure student achievement are used, indicate here the approximate weight or percentage each has in determining student final grades.

	Grades in this class will be awarded in a distribution pattern similar to the one below: 40% short papers 40% longer research papers 10% class participation 10% journal writing

	VII. EDUCATIONAL MATERIALS

	For degree applicable courses, the adopted texts, as listed in the college bookstore, or instructor-prepared materials have been certified to contain college-level materials.

	Validation Language Level (check where applicable):

College-Level Citeria Met

YES

NO

 

Textbook

     X     
            
 

Reference materials

     X       
              
 

Instructor-prepared materials

     X       
              
 

Audio-visual materials

              
     X       

Indicate Method of evaluation:

 

Used readability formulae (grade level 10 or higher)

          
 

Text is used in a college-level course

    X    
 

Used grading provided by publisher

          
 

Other: (please explain; relate to Skills Levels)

               


Computation Level (Eligible for MATH 101 level or higher where applicable)

    X        
              
Content

 

Breadth of ideas covered clearly meets college-level learning objectives of this course

     X       
              
 Presentation of content and/or exercises/projects:

 

Requires a variety of problem-solving strategies including inductive and deductive reasoning.

     X       
              
 

Requires independent thought and study

     X       
              
 

Applies transferring knowledge and skills appropriately and efficiently to new situations or problems.

     X       
              
List of Reading/Educational Materials

Recommended - Bruce, S. and Rafoth, B. ESL Writers: A Guide for Writing Center Tutors, Boynton Cook, 2009,

Recommended - Inman, J. & Sewell, D. Taking Flight with OWLs:Examining Electronic Writing Center Work, Erlbaum, 2000,

Recommended - Barkley, E. $ Cross, P. Collaborative Learning Techniques, Bedford St. Martins, 2005,





Comments:

Sample professional journals from which readings may be assigned:: The CATESOL Journal, The Writing Center Journal, The Writing Lab Newsletter, Teaching English in the Two-Year College
            
This course requires special or additional library materials (list attached).

            
This course requires special facilities:

 

Attached Files:

Global/Multicultural Statement
 

BASIC SKILLS ADVISORIES PAGE The skills listed are those needed for eligibility for English 125, 126, and Math 101. These skills are listed as the outcomes from English 252, 262, and Math 250. In the right hand column, list at least three major basic skills needed at the beginning of the target course and check off the corresponding basic skills listed at the left.

Check the appropriate spaces.
_____  Eligibility for Math 101 is advisory for the target course.
_____  Eligibility for English 126 is advisory for the target course.
_____  Eligibility for English 125 is advisory for the target course.
     If the reviewers determine that an advisory or advisories in Basic Skills are all that are necessary for success in the target course, stop here, provide the required signatures, and forward this form to the department chair, the appropriate associate dean, and the curriculum committee.
 

ESTABLISHING PREREQUISITES OR COREQUISITES
Every prerequisite or corequisite requires content review plus justification of at least one of the seven kinds below. Prerequisite courses in communication and math outside of their disciplines require justification through statistical evidence. Kinds of justification that may establish a prerequisite are listed below.

Check one of the following that apply. Documentation may be attached.

1. _____ The prerequisite/corequisite is required by law or government regulations.
          Explain or cite regulation numbers:
2. _____ The health or safety of the students in this course requires the prerequisite.
          Justification: Indicate how this is so.
3. _____ The safety or equipment operation skills learned in the prerequisite course are required for the successful or safe
               completion of this course.
          Justification: Indicate how this is so.
4. _____ The prerequisite is required in order for the course to be accepted for transfer to the UC or CSU systems.
          Justification: Indicate how this is so.
5. _____ Significant statistical evidence indicates that the absence of the prerequisite course is related to unsatisfactory performance
               in the target course.
          Justification: Cite the statistical evidence from the research.
6. __X__ The prerequisite course is part of a sequence of courses within or across a discipline.
          English 72 is a precursor for English 72A.
7. _____ Three CSU/UC campuses require an equivalent prerequisite or corequisite for a course equivalent to the target course:


	
	


